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In celebration of National Youth Week (31 March to 9 April 2017), SBS teamed up 

with the Foundation for Young Australians (FYA) and Department of Social Services 

(DSS) to give young people the chance to share their story on national television.  

15- to 24-year olds across the country were invited to submit a video entry about 

their unique identity. After several rounds of judging, five winners were chosen to 

attend a week-long filmmaking and storytelling workshop in Melbourne. By the end 

of the workshop, each winner had produced a short film about their story.

This education resource to accompany the SBS Youth Week finalists’ films can 

support the implementation of the Australian Curriculum (Years 7-10) in a variety of 

ways that involve students reading, thinking critically and processing this knowledge 

and understanding to produce meaningful outcomes. Like all resources, teachers 

are encouraged to watch the finalists’ films before showing them to students. The 

content addresses some themes that might resonate more powerfully or impact 

some students in different ways so it is important that teachers are familiar and 

comfortable with this content. 

This resource has been developed broadly, with scope to be used in part, or whole, 

depending on the individual and unique circumstances of schools and time allocated 

to using the SBS Youth Week Competition 2017 Finalists’ films. The activities and 

suggested tasks have been written in response to each finalist’s film, however, can 

be readily adapted for different themes or content. They have also been written to 

provide students and teachers with the opportunity to research, think about and 

discuss some of the different factors that shape the identities of young Australians in 

2017; including issues of ability and disability, lived experiences, connection to family 

and cultural heritage, and youth homelessness and isolation. 

With links to the Australian Curriculum, it is advised that teachers consider the unique 

nuances and needs of their classes in using and adapting these activities to ensure 

they are implemented suitably for students. Though this resource is written around 

English, Health and Physical Education, Geography, Civics and Citizenship and 

Media Arts, the activities could be adapted in other curriculum areas or support 

programs in schools. Curriculum links are listed at the end of the resource. 

Before
viewing 1.

http://www.fya.org.au/
https://www.dss.gov.au/
https://www.dss.gov.au/
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Learning Goals

• Students understand the diversity of youth identity in Australia and social factors 
and lived experiences that shape these identities and experiences of the world.

• Students recognise the importance of telling their own story and are empowered 

to think critically about their own experiences and what has shaped their identity.

 

 Recommendation before viewing in classroom

Teachers are encouraged to watch the National Youth Week films before showing 
them to students. The content addresses sensitive concepts that may be confronting 
to students. 

The resources have been designed to help teachers feel confident to engage 
students in safe discussions within the classroom. Some ideas to consider are:

• Speak with students, staff, families and/ or community members before 
screening the short films, and using the learning resources in order to pre-empt 
possible responses.  

• Set classroom ground rules: Create a safe space and help to develop mutual 
respect and understanding between the members of the classroom community. 

- Be respectful: Each person has their own beliefs and values. 
- Value diversity: Each person has their own world views, experiences and  
 opinions. 
- Listen politely: Each person has a right to contribute without pressure or  
 intimidation.
 - Act with honour and courage: Be brave in sharing experiences, ideas and  
 opinions.
- Appreciate privacy: Each person has the right to uphold their privacy. 
- Act responsibly: Share feedback with thoughtful consideration and a   
 positive attitude towards others. 

• Work collaboratively with students to create a contract that outlines the expected 
standards of behaviour around using the films.

• Use the think/puzzle/explore reflection protocol to prompt discussion and 
reflection after viewing each clip:

 THINK: What ideas, emotions or situations did the clip make you think   
 about? 
 PUZZLE: What ideas, people or situations in the clip puzzled you?
 EXPLORE: What ideas presented in the clip would you like to explore   
 further?

• Encourage students to frame discussion comments as their own (as in “I think”) 
and avoid forceful language (such as “You should”).

• When responding to others in classroom discussion or within the associated 
activities encourage students to challenge ideas rather than people.

• Allow adequate time at the end of each viewing session to debrief the content, 
associated activities and discussion.

Before
viewing 
continued

1.
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Pre-Viewing Activities 
 

WHAT IS IDENTITY? 

Facilitate a brief discussion with the class to get them thinking about the variety of 

ways that people can talk about the concept of ‘identity’. The following questions 

might help prompt discussion: 
• What does the term ‘identity’ mean to you?
• How do you explain or define your identity to other people?
• What do you think is the difference between personality and identity?
• How do you think someone’s identity can change over time? 

CONSIDERING PEOPLE, PLACES AND EXPERINCES – VENN DIAGRAM
• What are some of the different experiences in your life that have had an impact 

on you?
• Who are some of the key people who have an important impact on you?
• Where are some of the significant places in your life (these could be specific 

locations in your home town or places you’ve been)?

Represent these visually by using a triple-Venn diagram. Unique information is listed 

in the circles and similarities are listed in the areas of overlap. In doing this, reflect 

on the connections between some of the significant people, places and events. 

Represent these by listing them in the areas of overlap. You could add different 

circles to connect to the original three if suitable. Reflect on your visualisation by 

thinking about why they are significant to you and how they have shaped your sense 

of self.

AUSTRALIAN IDENTITY – CIRCLE OF VIEWPOINTS
Pose the following questions to students and then ask them to think about them 
from their own perspective, and then from a different one (you could provide a list of 
diverse identities or develop one with the class). Students could work individually, in 
pairs, or small groups.
• What does being Australian mean to you in the 21st century?
• What is it like being a young Australian in modern Australia? 
• What are some of the issues (local/national/global) that are important to you?
• In what ways can being a young Australian differ in various parts of the country?
• What issues might influence the experiences of young Australians in regions or 

communities different to your own?

Facilitate discussion using a ‘circle of viewpoints’ visible thinking routine 
(Visible Thinking). This encourages students to think about various issues from 
different perspectives and can help them develop a stronger and more nuanced 
understanding. Students express their perspectives using the following pattern:
1.    I am thinking about…. from the perspective/point of view of….
2.    I think or feel…. (from the point of view selected)
3.    I am still wondering about…. (a possible question from this point of view)
 
 

Before
viewing 
continued

1.

http://www.visiblethinkingpz.org/
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Aliko’s Film    
 
THEMES: Aboriginal and Torres Strait Islander Histories and Cultures, Connection to 
Country, Family, Tradition

 
 
Home isn’t just where Aliko Nomoa’s heart is — it’s where his soul and spirit are too. 
Through his Youth Week film, Aliko is seeking to give the world beyond Mabuiag 
Island in the Torres Strait, a glimpse of what connects him to his culture.

1. After watching Aliko’s film, ask students to respond to some of the ideas about 
identity that are presented by him. The following questions might help prompt 
students’ thinking:

• What does Aliko mention is important or memorable for him?
• What do you know about the importance of family and tradition in   
 Indigenous Australian cultures?
• What are some of the specific people, places or experiences that Aliko   
 refers to that have had an influence on his identity?
• Consider the setting of the video and how this is visualised. Can you make  
 any connections between this and how Aliko might feel about his identity?

2. Next, facilitate a ‘See, Think, Wonder’ visible thinking routine with the class 
to help identify and deconstruct their own understanding/s of what Aliko is 
communicating about identity. Students can discuss their responses in pairs 
before sharing back with the class: 

• What did you see (and hear) in Aliko’s video?
• What do you think about this in relation to identity?
• What does this make you wonder in terms of how individuals form a sense  
 of identity? 
Discuss students’ interpretations and responses 
together as a class, using a whiteboard or 
projector to list different ideas. 

3. Finally, ask students to consider the visual 
and narrative elements of Aliko’s film and 
comment on their significance, or how they 
contribute to communicating this element 
of his identity. Prompt the class by first 
completing a triple-Venn diagram listing  
the person, place and event that has  
shaped Aliko. 

Film-specific  
activities2.

Person

PlaceEvent

Watch the film

http://www.sbs.com.au/ondemand/video/901835843732
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4. Then, students could use the following table to consider the visual elements 
more critically:

Visual and narrative elements How do they help communicate a sense of 
identity? What connection can you make between 
these and Aliko’s identity?

Night setting and the stars

The turtle

Boat and sail

Narration
(think of some key words and 
phrases and list them below)
•  
•  
•  
•  
•  

Download this worksheet here

Film-specific  
activities
continued

2.

 http://www.sbs.com.au/sites/sbs.com.au.home/files/worksheet_for_alikos_film_part_4.pdf


 

Page 6

My own notes

Amy Marks’ Film    
 
THEMES: Ability/disability, stereotyping, assumptions, self-concept 
 

Amy Marks, 20, opens up about life as a young person with a disability. She hopes 
to stop people from jumping to the conclusion that living with a disability is either 
extremely tragic or inherently inspirational.

1. After watching Amy’s film, ask students to respond to the ideas she presents 
about ability/disability. The following prompts can help facilitate discussion:

• What assumptions do people have about physical disabilities?
• In what ways can these assumptions influence how someone with a    
 disablity might see themselves (in other words, their ‘self-concept’)?
• What assumptions about her life or identity does Amy refer to in her film?
• How does Amy address the idea of assumptions in her film?
• What is the message Amy is sending about her identity and self-concept?

2. Explain the concept of binary opposition to the class. In simple terms, this refers 
to a pair of related terms, or concepts, that are opposite in meaning, for example 
ability and disability. Ask students to consider the different opposites that Amy 
uses in her film to contrast them on a T-Chart. 

• One heading can be Ability and the other heading can be Disability. 
• Students should list everything that contrasts in Amy’s film in the   
 appropriate column of the T-Chart.
• Next, list the opposites that are used or referred to, students should add  
 information about whose perspective sees each opposite as either an ability  
 or disability.  

ABILITY DISABILITY

3. Finally, have students complete an ‘I used to think… but now I think’ visible 
thinking routine to reflect critically on their own understanding and perceptions 
of ability and disability, and how assumptions about these can shape an 
individual’s identity and self-concept. Students should use the prompts below 
to structure and phrase their reflection: “About disability and ability and how it 
might influence and individual’s identity”:

• I used to think… (student’s input). 
• But now I think… (student’s input). 
• This is because… (student’s input).” 

Film-specific  
activities
continued

2.

Watch the film

www.sbs.com.au/ondemand/video/901839427560
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Amy Warner’s Film    
 
THEMES: Mixed-race identities, stereotypes, assumptions, labels 
 

Seveteen-year-old Amy Warner dreams of a world without labels. Through her Youth 
Week film, Amy is exploring the impact of stereotypes as she has experienced them. 

1. After watching Amy’s film, facilitate a classroom discussion about the issues 
raised and points that she makes through her narration. The following questions 
can be used to guide the discussion. 

• What types of assumptions about people are made in the film?
• How does Amy use these assumptions to make a point about identity?
• In what ways can stereotyping and making assumptions result in hurt or  
 hurtful behaviour in contemporary Australia?
• As young Australians, what can we do to challenge assumptions and   
 behaviour based on these assumptions?

2. Ask students to consider the difference between a stereotype and an 
assumption. Give students time to work in pairs to discuss and research the 
difference and ask them to provide examples using Amy Warner’s film as an 
example. The following questions can help prompt students’ thinking:

• Do you think anyone has ever made an assumption about you? What do  
 you think that assumption might have been based on?
• Have you ever assumed anything about someone else? On what did you  
 base that assumption? Was it an accurate assumption? 

(Teacher’s note: While connected and not dissimilar from each other, it is useful 
distinguishing stereotypes and assumptions. Stereotypes are often made about 
groups or membership of particular groups in society. In other words, stereotyping 
would assume that someone who ‘belongs’ to a particular group would behave, think, 
act etc... in ways that are the same as everyone else in that group. Assumptions 
can often be made based on stereotypes, but can be made based on simple 
appearances, words spoken, or observed behaviours. They can often be made 
by generalising particular qualities, and can be made without making claims of 
stereotyping.) 

3. Project, or provide an A3 map of the world, such as this one (or an outline map 
that can be coloured in, or printed in black and white might be useful). Survey 
the class and colour in the map of the world based on the different countries 
from which students have some cultural heritage (to the best of their knowledge). 
Discuss the variety of cultural backgrounds that are represented in your class 
with the students.  

4. Ask students to reflect on the suburb/school community and discuss the level 
of diversity they believe the suburb has – they could based their discussion on 
diversity of ancestry, different food cultures, religion, place of birth or even age. 
Ask them to explain how they came to their conclusions. Next, present the SBS 
‘How Diverse is My Suburb?’ interactive online tool to the class and use the 
school suburb as an example. Using the tool, you can show students where that 
suburb fits in relation to other suburbs in a number of categories. Work through 
these briefly with students then get them to use the tool to search the suburbs in 
which they live and reflect on this data in a short reflective paragraph. 

 

Film-specific  
activities
continued

2.

Watch the film

https://www.chameleonwebservices.co.uk/wp-content/uploads/2017/02/map-of-the-world-2017-hd-1.jpg
SBS ‘How Diverse is My Suburb?
SBS ‘How Diverse is My Suburb?
www.sbs.com.au/ondemand/video/901848643689
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Grace’s Film    
 
THEMES: Youth homelessness and isolation 
 

In Australia, on any given night, around 26,000 Australians between the ages of 12 
and 24 are homeless. In this poignant film, 17-year-old Grace expresses her own 
experience of homelessness through poetry.

1. After watching Grace’s film, facilitate a classroom discussion about the issues, 
emotions, feelings and allusions that she makes through her poetic narration. 
The following prompts can be used to guide the discussion. 

• What overall point do you think Grace is making about homelessness?
• What analogy does Grace use to explain her experience of homelessness?
• Evaluate how you think Grace’s film explains what it might be like to be   
 homeless at a young age.
• How do you think youth homelessness might shape a young person’s   
 identity?

2. Play Grace’s film without any sound. Ask students to watch closely and 
carefully, recording the different settings and visual elements of the film. Explain 
to the class that they are going to start evaluating meaning that is produced 
from images – the poetry of images for example. Students should create a 
three-column table like the one below. In the first column, have students list 
the images/visuals. In the second column, they should list the corresponding 
thoughts, associations, adjectives and so on that come to mind when they see 
that image. In the final column, students need to think carefully about what that 
image communicates about youth homelessness and the way this might affect a 
young person’s self-concept (using Grace as an example if needed). 

Visuals or image from 
Grace’s film

Associations, thoughts 
adjectives that come to 
mind

What that image 
communicates about youth 
homelessness and identity

 
Download this worksheet here 

Film-specific  
activities
continued

2.

Watch the film

http://www.sbs.com.au/sites/sbs.com.au.home/files/worksheet_for_graces_film_part_2.pdf
www.sbs.com.au/ondemand/video/901837891693
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Film-specific  
activities
continued

2.

3. Provide students with a copy of the poetic narration (below) from Grace’s 
film. You could provide them with the table below already prepared, or ask 
them to create this themselves. Have students work together to deconstruct 
and evaluate the poetic narration and the message it sends about how youth 
homelessness might shape one’s identity, self-concept and self-worth. 

Line from the 
poem/narration

Poetic device/technique
 (e.g. metaphor, imagery, 
sound devices etc.)

How is this line from 
the poem used to 
say something about 
the impact of youth 
homelessness on identity?

A summoned 
darkness leaves my 
mind awash 

Waves crash on 
heavy rocks 

Fierce tides to cost 

They crash, 
they crash, my 
consciousness 
abash 

Tenfold rhythm, 
sung in silence, 
voices lost 

Heads alone cannot 
cope — the world 
we scope 

Bring us to our 
knees, appraise our 
hope 

This is what 
homelessness felt 
to me 

 Download this worksheet here

 Challenge students to draw connections between the visual and spoken 
components of Grace’s film by re-watching the film having now analysed 
both separately. Ask them to comment on the power of words and visuals to 
communicate important messages about this issue. 

4. Have students conduct some research into youth homelessness in Australia 
and how it might affect self-concept and self-worth. Students could narrow 
their research to their home city or state, and use various youth support 
networks to find further information. 

 

http://www.sbs.com.au/sites/sbs.com.au.home/files/worksheet_for_graces_film_part_3.pdf
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Mfaume’s Film    
 
THEMES: Refugee experiences, hope and opportunity 
 

Born in the Democratic Republic of Congo 18 years ago, Mfaume fled war and spent 
a large portion of his life in a refugee camp in Malawi before settling in Australia. As 
we discover in this short film, he also really loves to make music.

1. After watching Mfaume’s film, facilitate a classroom discussion about the 
experiences, issues, emotions and feelings that Mfaume refers to in relation to 
his identity. The following prompts can be used to guide the discussion. 

• What impact does drumming have on Mfaume’s sense of self?
• How does drumming seem to impact those around Mfaume and what might  
 this tell us about his self-concept?
• What experiences has Mfaume had that have shaped his identity?
• How do you think making a new home in Australia has shaped Mfaume’s  
 identity?

2. Ask students to reflect on the many factors 
that have influenced their own lives thus 
far. Get them to list these in their workbook, 
perhaps using a concept map. Next ask 
students to list some of the different factors 
that have shaped Mfaume’s life (you could 
prompt students to come up with such 
factors as his drumming, life in a refugee 
camp, attitudes of others, adjusting to life in 
Australia, finding and having the opportunity 
to pursue his passions, and sharing his 
talent). Ask students to think how they 
can represent these factors visually to show how together, they contribute to 
Mfaume’s identity. You could prompt students with visual organisers such as a 
detailed timeline or a layered-gram (where each ‘ring’ represents another layer of 
Mfaume’s identity or influence). 

3. Have students work in small groups to complete a hexagonal thinking activity 
to consider the ways that being a refugee or former refugee might influence 
someone’s identity. They can use Mfaume’s experience and video to prompt 
some thoughts. Students could be given some prepared hexagonal cut outs, 
or could draw them on some butcher’s paper or card. As student’s brainstorm 
or list different ideas, they should consider the connections between them. The 
different sides of the hexagons connect or relate ideas in different ways and 
students can use these connections to visualise and lay out their hexagonal 

Film-specific  
activities
continued

2.

MFAUME

Watch the film

www.sbs.com.au/ondemand/video/901850179740
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charts.

4. Explain to the class that each of the finalists’ films uses a variety of film elements 
such as camerawork, editing, audio and narration (technical and symbolic 
choices) to produce meaning and represent their story and identity. Have 
students analyse these choices by thinking carefully about each element by 
itself and then in combination with others. Watch Mfaume’s film again carefully 
and have students provide an example for each element and the effect it has in 
representing part of his identity. How does Mfaume’s film draw on aspects of 
the people and places that are important to him, his experiences, or his cultural 
background to construct his identity?

Technical or 
symbolic element

Example from film Effect or representation

Montage

Piece to camera
(direct address)

Audio

Editing – slow motion

Mise en scene 
(props, contume, set 
design, lighting)

 
Download this worksheet here

Film-specific  
activities
continued

2.

http://www.sbs.com.au/sites/sbs.com.au.home/files/worksheet_for_mfaumes_film_-_part_4.pdf
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Extension Research and Creativity Activity    
 
UNDERSTANDING THE 2017 NATIONAL YOUTH WEEK VIDEO THEMES 
Give students the list of themes and have them conduct some brief research to 
develop their understanding about the different identities and associated issues 
presented in the finalists’ films (this could be incorporated into lessons focusing on 
a single video or even as a pre-viewing activity). Alternatively, it could form a closing 
activity, completed after watching and studying each finalist’s film. 
 
THEMES:  Aboriginal and Torres Strait Islander Histories and Cultures,   
  connection to Country, family and tradition. 
  Ability/disability, stereotyping, assumptions and self-concept 
  Refugee experiences, hope and opportunity 
  Youth homelessness and isolation 
  Mixed-race identites, stereotyping, assumptions and labels 
 
This information can be synthesised and presented using a variety of graphic 
organisers or infographics. Easel.ly or Canva (account required) are both good 
resources for online infographic production.

Film-specific  
activities
continued

2.

https://www.easel.ly/
https://www.canva.com/create/infographics/
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Express Yourself:  
Create your own identity short film (an activity for students)  
 
Now that you have watched, analysed and discussed aspects of the five finalists’ 
films and considered how each have chosen to represent their unique identity (as 
young Australians), think about your own identity and what a 50-second short film 
presenting your identity would look like. 
 
First, think about content:
• What is the underlying message you want to send about your identity as a young 

Australian?
• The people, places, events and experiences that are important to you.
• The goals, ambitions, talents and skills that make you unique.
• What communities or groups do you feel a sense of belonging to (e.g.: sporting, 

cultural, gaming, family, social)?
• What personality attributes make you special?

Next, think about style. For example, Grace’s film looks and feels very different to 
Mfaume’s film, which is also very different to Amy Warner’s film. What do you want 
your film to look and feel like?
• What types of visual images will best represent your identity?
• Will you use narration through voiceover (like Aliko’s and Amy Marks’ films) or by 

directly addressing the camera, or both (like Mfaume’s film)?
• What locations will you use?
• What technical elements (camerawork and editing, including titles like Amy 

Warner’s film) can you use?
• What symbolic elements would work best to represent and communicate your 

content?
• What audio will you use to express particular emotion, mood or feeling?

 
Here, you should have a draft of your narration if this is an element of the  
short film.

Film-specific  
activities
continued

2.
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Next, plan your short film by creating either a storyboard or three-column script — 
remember, the short film has to be 50 seconds so you have to be very specific and 
think carefully about what to include.

A storyboard is a visual representation of what each 
shot in your short film will look like. As well as a 
sketch of the visual (think of it like a freeze-frame or 
screenshot of the film), it includes the shot size and 
other important information such as camerawork, 
action cues for actors or subjects, information about 
lighting, dialogue/audio, any special effects and 
transition to the next shot. There are lots of templates 
online that you can search for and adapt to suit your 
needs, but a simple template is provided.  
For further extension, LessonBucket by Victorian 
Media Educator Brett Lamb has greater detail and 
activities for storyboard and other planning templates 
for filmmaking.

A three-column script is another way of representing information in more detail. It 
has a column indicating the shot number and duration, a column for visual elements 
(anything that is seen in the shot) and a column for audio (anything heard in the shot). 
Because it is present in linear sequence, it is useful for some learners to list their 
ideas and vision in a comprehensive manner. A template is provided below.

Shot # and 
duration

Visual (what is seen) — action 
and camera and editing 
directions. 

Audio (what is heard) — 
dialogue/audio or music

Download a template here

Depending on time or resources, you are now ready to film and edit your short film. 
Before you film, remember to check with your teachers/parents/guardians about any 
risk-assessment or location permissions that you need to consider, as well as that 
you have complied with copyright regulations for any audio/visual footage that you 
plan to use in your film.

Film-specific  
activities
continued

2.

Shot # __ Shot size: _________

Important notes (actions/effects/
lighting/transition)

_______________________________
_______________________________
_______________________________

http://lessonbucket.com/category/filmmaking/
 http://www.sbs.com.au/sites/sbs.com.au.home/files/three_column-script_template.pdf
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Cross-curriculum priorities

• Aboriginal and Torres Strait Islander Histories and Cultures
• Asia and Australia’s engagement with Asia 

General capabilities

• Critical and creative thinking
• Personal and social capability
• Ethical understanding
• Intercultural understanding. 

Civics and Citizenship

YEAR 7
ACHCK053 (How groups, such as religious and cultural groups, express their 
particular identities; and how this influences their perceptions of others and vice 
versa)

YEAR 8
ACHCK067 (How national identity can shape a sense of belonging in Australia’s 
multicultural society)
ACHCK066 (Different perspectives about Australia’s national identity, including 
Aboriginal and Torres Strait Islander perspectives, and what it means to be Australian)

YEAR 9
ACHCK080 (The influence of a range of media, including social media, in shaping 
identities and attitudes to diversity)

English

YEAR 7
ACELY1724 (Compare the text structures and language features of multimodal texts, 
explaining how they combine to influence audiences)

YEAR 8
ACELT1628 (Understand and explain how combinations of words and images in texts 
are used to represent particular groups in society, and how texts position readers in 
relation to those groups) 

YEAR 9
ACELA1560 (Analyse and explain the use of symbols, icons and myth in still and 
moving images and how these augment meaning) 
ACELA1561 (Identify how vocabulary choices contribute to specificity, abstraction 
and stylistic effectiveness) 
ACELT1635 (Explore and reflect on personal understanding of the world and 
significant human experience gained from interpreting various representations of life 
matters in texts)
ACELY1745 (Explore and explain the combinations of language and visual choices 
that authors make to present information, opinions and perspectives in different texts)

Australian  
curriculum links3.

http://www.australiancurriculum.edu.au/humanities-and-social-sciences/civics-and-citizenship/curriculum/7-10?layout=1#cdcode=ACHCK053&level=7
http://www.australiancurriculum.edu.au/humanities-and-social-sciences/civics-and-citizenship/curriculum/7-10?layout=1#cdcode=ACHCK067&level=8
http://www.australiancurriculum.edu.au/humanities-and-social-sciences/civics-and-citizenship/curriculum/7-10?layout=1#cdcode=ACHCK066&level=8
http://v7-5.australiancurriculum.edu.au/humanities-and-social-sciences/civics-and-citizenship/curriculum/f-10?layout=1#cdcode=ACHCK080&level=9
http://www.australiancurriculum.edu.au/english/curriculum/f-10?layout=1#cdcode=ACELY1724&level=7
http://www.australiancurriculum.edu.au/english/curriculum/f-10?layout=1#cdcode=ACELT1628&level=8
http://www.australiancurriculum.edu.au/english/curriculum/f-10?layout=1#cdcode=ACELA1560&level=9
http://www.australiancurriculum.edu.au/english/curriculum/f-10?layout=1#cdcode=ACELA1561&level=9
http://www.australiancurriculum.edu.au/english/curriculum/f-10?layout=1#cdcode=ACELT1635&level=9
http://v7-5.australiancurriculum.edu.au/english/curriculum/f-10?layout=1#cdcode=ACELY1745&level=9
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Geography 

YEAR 8 – Changing Nations
ACHGK058 (Reasons for, and effects of, international migration in Australia)  

YEAR 9 – Geographies of Interconnections
ACHGK065 (The perceptions people have of place, and how these influence their 
connections to different places) 

Health and Physical Education

YEAR 7 AND 8
ACPPS070 Investigate the impact of transition and change on identities

YEAR 9 AND 10
ACPPS089 Evaluate factors that shape identities and critically analyse how 
individuals impact the identities of others

Media Arts

YEAR 7 AND 8
ACAMAM067 Develop media representations to show familiar or shared social and 
cultural values and beliefs, including those of Aboriginal and Torres Strait Islander 
Peoples

ACAMAR071 Analyse how technical and symbolic elements are used in media 
artworks to create representations influenced by story, genre, values and points of 
view of particular audiences

Australian  
curriculum links
continued

3.

http://www.australiancurriculum.edu.au/humanities-and-social-sciences/geography/curriculum/f-10?layout=1#cdcode=ACHGK058&level=8
http://www.australiancurriculum.edu.au/humanities-and-social-sciences/geography/curriculum/f-10?layout=1#cdcode=ACHGK065&level=9
http://www.australiancurriculum.edu.au/health-and-physical-education/curriculum/f-10?layout=1#cdcode=ACPPS070&level=7-8
http://www.australiancurriculum.edu.au/health-and-physical-education/curriculum/f-10?layout=1#cdcode=ACPPS089&level=9-10
http://v7-5.australiancurriculum.edu.au/the-arts/media-arts/curriculum/f-10?layout=1#cdcode=ACAMAM067&level=7-8
http://www.australiancurriculum.edu.au/health-and-physical-education/curriculum/f-10?layout=1#cdcode=ACPPS089&level=9-10
https://www.australiancurriculum.edu.au/Search?q=ACAMAR071
http://www.australiancurriculum.edu.au/health-and-physical-education/curriculum/f-10?layout=1#cdcode=ACPPS089&level=9-10

