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About  
the Interactive

1.

The Southern Cross is the most famous constellation in the Southern 
Hemisphere. Ever since colonisation, it’s been claimed, appropriated and 
hotly-contested for ownership by a radical range of Australian groups. But for 
Aboriginal people the meaning of this heavenly body is deeply spiritual. And just 
about completely unknown. For a start, the Southern Cross isn’t even a cross – 
it’s a totem that’s deeply woven into the spiritual and practical lives of Aboriginal 
people. One of Australia’s leading film-makers, Warwick Thornton, tackles this 
fiery subject head-on in this bold, poetic essay-film. We Don’t Need a Map asks 
questions about where the Southern Cross sits in the Australian psyche. Imbued 
with Warwick’s cavalier spirit, this is a fun and thought-provoking ride through 
Australia’s cultural and political landscape.

Director: Warwick Thornton 
Writers: Brendan Fletcher; Warwick Thornton 
Producer: Brendan Fletcher 
Director of Photography: Warwick Thornton; Dylan River; Drew English 
Editor: Andrea Lang

For copies of the full film, contact educational distributor Ronin Films.

About the Resource

This SBS Learn resource is shaped around six short clips from the We Don’t 
Need a Map documentary film. While the stand-alone clips have been selected 
to serve as meaningful stimuli for classroom learning, teachers and students 
are also encouraged to consider them in the context of viewing the full-length 
documentary. Content in this resource has been created by Reconciliation 
Australia’s Narragunnawali team. 

 
Warwick Thornton and Bush Toy

About the Documentary 

https://www.roninfilms.com.au/video/858/20/14981.html
https://www.reconciliation.org.au/narragunnawali/
https://www.reconciliation.org.au/narragunnawali/
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Curriculum Links

Year 7 Science

ACSHE223: Science knowledge can develop through collaboration across the 
disciplines of science and the contributions of people from a range of cultures. 
ELBS990: Recognising that traditional and Western scientific knowledge can be 
used in combination to care for Country/Place. 

Year 8  Humanities and Social Sciences (Civics and Citizenship)

ACHCK066: Different perspectives about Australia’s national identity,  
including Aboriginal and Torres Strait Islander perspectives, and what it means  
to be Australian.  
ELBH908: Examining contemporary influences on the shaping of Australian 
national identity, such as the natural environment, immigration, attitudes to Asia 
and Reconciliation between Aboriginal and Torres Strait Islander Peoples and  
other Australians. 

Year 8 Humanities and Social Sciences (Economics and Business)  

ACHEK028: The traditional markets of Aboriginal and Torres Strait Islander 
communities and their participation in contemporary markets.  
ELBH1139: Exploring traditional practices that enabled fast and expansive 
exchange in technology, ideas and rare and valuable goods within and between 
Aboriginal and Torres Strait Islander communities (for example, through trade, 
songlines and ceremony), and how this reinforced personal and  
group relationships. 

Year 10 Humanities and Social Sciences (Geography)

ACHGK072: The Aboriginal and Torres Strait Islander Peoples’ approaches  
to custodial responsibility and environmental management in different regions  
of Australia.  

Year 8  English

ACELT1806: Explore the interconnectedness of Country/Place, People, Identity 
and Culture in texts including those by Aboriginal and Torres Strait Islander 
authors. Identifying and describing the ways films suggest Country/Place and 
ELBE1303: Identity through language features such as image, soundtrack and  
narrative control. 

Year 9 English

ACELT1633: Interpret and compare how representations of people and culture in 
literary texts are drawn from different historical, social and cultural contexts.  
ELBE1187: Analysing literary texts created by and about Aboriginal and Torres 
Strait Islander peoples (including documentaries, picture books, print texts and 
other multimodal texts) and also texts including film produced by and about 
peoples of Asian background, and considering the different ways these represent 
people, places, things and issues. 

https://www.australiancurriculum.edu.au/Search/?q=acshe223
https://www.australiancurriculum.edu.au/Search/?q=achck066
https://www.australiancurriculum.edu.au/Search/?q=ACHEK028
https://www.australiancurriculum.edu.au/Search/?q=ACHGK072
https://www.australiancurriculum.edu.au/Search/?q=ACELT1806
https://www.australiancurriculum.edu.au/Search/?q=ACELT1633
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Curriculum Links

ACELY1739: Analyse how the construction and interpretation of texts, including 
media texts, can be influenced by cultural perspectives and other texts.   

ELBE1207: Analysing and identifying how socio-cultural values, attitudes and 
beliefs are conveyed in texts, for example comparing and analysing perspectives 
about an Aboriginal and Torres Strait Islander issue reported in commercial media 
compared to public and Aboriginal and Torres Strait Islander media. 

Year 7 & 8 Media Arts

ACAMAR071: Analyse how technical and symbolic elements are used in media 
artworks to create representations influenced by story, genre, values and points 
of view of particular audiences. 
ELBMA100: Analysing stereotypes looking at what features have been omitted 
or exaggerated, including stereotypical representations of Aboriginal and Torres 
Strait Islander Peoples. 

Year 9 & 10 Media Arts

ACAMAR078: Evaluate how technical and symbolic elements are manipulated 
in media artworks to create and challenge representations framed by media 
conventions, social beliefs and values for a range of audiences.  
ELBA083: Deconstructing film or television work that includes representation of 
Aboriginal and Torres Strait Islander Peoples. 

ACAMAR079: Analyse a range of media artworks from contemporary and past 
times to explore differing viewpoints and enrich their media arts making, starting 
with Australian media artworks, including media artworks of Aboriginal and Torres 
Strait Islander Peoples, and international media artworks.  
ELBA083: Deconstructing film or television work that includes representation of 
Aboriginal and Torres Strait Islander Peoples. 

ACAMAM074: Manipulate media representations to identify and examine social 
and cultural values and beliefs, including those of Aboriginal and Torres Strait 
Islander Peoples.  
ELBMA110: Exploring the communication of cultural and social values in 
Australian music videos, such as those by Aboriginal and Torres Strait Islander 
artists, for consideration in their own work. 

Each of these Content Descriptions and/or their Elaborations are explicitly tied  
to the Aboriginal and Torres Strait Islander Histories and Cultures 
cross-curriculum priority. Teachers are encouraged to consider how they may be 
able to adopt and adapt the suggested classroom activities outlined below to  
suit further subject areas and/or year levels.

https://www.australiancurriculum.edu.au/Search/?q=ACELY1739
https://www.australiancurriculum.edu.au/Search/?q=ACAMAR071
https://www.australiancurriculum.edu.au/Search/?q=ACAMAR078
https://www.australiancurriculum.edu.au/Search/?q=ACAMAR079
https://www.australiancurriculum.edu.au/Search/?q=ACAMAM074
https://www.australiancurriculum.edu.au/f-10-curriculum/cross-curriculum-priorities/aboriginal-and-torres-strait-islander-histories-and-cultures/
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As with all resources, teachers are encouraged to watch We Don’t Need a 
Map and the associated clips before showing them to students. The content 
addresses some significant themes and it is important for teachers to feel 
comfortable with the content before introducing it in the classroom. 

• Talk, if possible, with Aboriginal and Torres Strait Islander students, 
staff, families and/or community members before using these learning 
resources. We Don’t Need a Map raises themes that may be sensitive 
for students, particularly Aboriginal and Torres Strait Islander students. 
Considering and pre-empting possible responses is very important. 

• Because of the often distinct, place-based nature of Aboriginal and Torres 
Strait Islander knowledges, identities and community relationships, it can 
also be significant to explore the film’s content and concepts from your 
local Aboriginal and Torres Strait Islander community perspective.

• Set classroom ground rules: Due to the potentially sensitive nature of 
some of the content in We Don’t Need a Map, setting classroom ground 
rules with your students before viewing is an important step in creating 
a safe space and helping develop mutual respect and understanding 
between the members of your classroom community.

Recommendations Before 
Viewing in the Classroom

Be respectful 
Each person has their own beliefs and values.

Value diversity 
Each person has their own world views, experiences and opinions.

Listen respectfully 
Each person has a right to contribute without pressure or intimidation. 

Act with honour and courage 
Be brave in sharing experiences, ideas and opinions. 

Appreciate privacy 
Each person has the right to uphold their privacy. 

Act responsibly 
Share feedback with thoughtful consideration and a positive attitude 
towards others. 

As each classroom is unique, add any further rules that may be required.

Examples of Classroom Ground Rules
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Other ideas for consideration:

• Encourage students to frame discussion comments as their own (as in “I 
think”) and avoid forceful language (such as “you should”). Also encourage 
students to draw on evidence from their viewing, and from further critical 
research, in shaping their responses – engaging with diverse perspectives, 
including Aboriginal and Torres Strait Islander perspectives, is key to 
formulating strong understandings and responses.  

• When responding to others in classroom discussion or within the 
associated activities, encourage students to challenge ideas rather than 
people.

• Allow adequate time at the end of each viewing session to debrief the 
content, discussion and associated activities.

For further guidance around fostering safe and respectful learning environments, 
visit the below sources from Reconciliation Australia’s Narragunnawali: 
Reconciliation in Schools and Early Learning online platform: 

 - Cultural Safety and Respect in the Classroom

 - Guide to Using Respectful and Inclusive Language and Terminology 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Ceremonial Pole, Yirrkala

https://www.narragunnawali.org.au/
https://www.narragunnawali.org.au/
https://www.narragunnawali.org.au/professional-learning/90/cultural-safety-and-respect-in-the-classroom
https://www.narragunnawali.org.au/terminology-guide
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Film Clips and Classroom Activities

 Clip 1: Songlines and the Sky

 
 

 
Reflective/Discussion Questions  
 

After viewing the above film clip, encourage students to reflect on, and 
respectfully discuss, the following:

• Why is it important to have an understanding of the past when we are in 
the present? 

• Why is it important to appreciate that Aboriginal and Torres Strait Islander 
knowledges and perspectives pertaining to Country/Place relate not 
only to lands and waterways, but also to the skies? Why is Country/Place 
significant to Aboriginal and Torres Strait Islander ways of knowing, being 
and doing? 

• In this clip, Wardaman Elder, Bill Harney, describes Songlines as a kind of 
“singing map.” Indeed, through Songlines and wider cultural-astronomical 
knowledges, Aboriginal and Torres Strait Islander communities across 
Australia have longstanding and sophisticated ‘mapping’ systems beyond 
‘Western’ cartographic conventions and navigational technologies such as 
GPS. Accordingly, what does this short clip help to reveal about the wider 
documentary’s title, We Don’t Need a Map?

• The clip introduces aspects of the relationship between astronomy, 
geography, economies, spiritualities and cultural transmission across 
groups and generations. Why are Aboriginal and Torres Strait Islander 
knowledge systems and perspectives around these relationships 
important to acknowledge and appreciate?

https://www.narragunnawali.org.au/curriculum-resource/126/who-we-are-countryplace-secondary
https://www.sbs.com.au/nitv/social-tags/songlines
https://www.sbs.com.au/learn/you-are-here
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Activity

We Don’t Need a Map captures significant stories and knowledges about the 
Southern Cross from a number of different Aboriginal communities across 
Australia. 

Set time aside for students to engage in careful research about the Southern 
Cross constellation, and Aboriginal and Torres Strait Islander perspectives 
around its meaning. Remind students of the importance of contextualising which 
particular places or community perspectives their research is based on. Where 
appropriate, consider inviting representatives from your school’s local Aboriginal 
and/or Torres Strait Islander community to share their stories and understandings 
about the Southern Cross with students.

Once students have completed their research and reflections, encourage them 
to prepare a report that summarises their learnings about some of the shared 
and comparative understandings of the Southern Cross within and between 
Aboriginal and Torres Strait Islander communities. Task students with reviewing, 
in their reports, how Aboriginal and Torres Strait Islander understandings may 
be unique to, and can meaningfully build upon, exclusively ‘Western scientific’ 
explanations* of the Southern Cross.

*Here is an example of a ‘Western scientific’ explanation, provided by Dr 
Duane Hamacher in the first few minutes of the We Don’t Need a Map 
documentary: 

“Astronomers take the night sky and they divide it up into 88 sections. 
Each one of these sections is what we think of as a constellation. The 
Southern Cross – or Crux is the Latin name – is actually the smallest of all 
of the 88 constellations… and it lies within the plane of the Milky Way. So, 
if you’re looking up at the sky towards the south, you’ll see it in the Milky 
Way… The bottom three stars of the Southern Cross are about the same 
type of star, and roughly the same distance; we believe they’re sort of in 
a larger group, orbiting the Milky Way. Yet, the very top star, that reddish 
one, is a red giant; it’s very close. The Southern Cross is far enough to the 
south celestial pole that, when you’re at certain latitudes like the southern 
half of Australia, it never sets below the horizon. It just loops around in the 
sky, day and night, all the time; it never sets… If one of those stars ex-
ploded like in a supernova, we’d know, unless it happened in the last, you 
know, 320 years… When we look at those stars, we’re seeing those stars 
shining as they did 250-350 years ago.”

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Ground Painting of Southern Cross, Central Desert 
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Clip 2: The Impacts of Colonial Expansion 

 

 
Reflective/Discussion Questions

After viewing the above film clip, encourage students to reflect on, and 
respectfully discuss, the following:

• This clip opens with Astronomer, Dr Nick Long, explaining how, due to the  
light pollution that has followed colonial expansion and urbanisationin  
Australia, the Southern Cross may soon appear in the night sky as the 
“southern triangle.” What are some of the impacts that colonial industrial 
expansion (such as light pollution) has had – or could have – on Aboriginal 
and Torres Strait Islander peoples’ connections to the Southern Cross? 
How might this clip’s opening sequence serve as a metaphor for the 
impacts of colonisation on Aboriginal and Torres Strait Islander peoples 
and cultural connections more broadly?

• Following the clip’s opening sequence, audiences are introduced to Wurdi 
Youang, “one of the most important triangles in the world.” That is, as 
Reg Abrahams and Dr Duane Hamacher explain together, Wurdi Youang 
could date back more than 11,000 years and is perhaps the oldest 
stone arrangement on the planet that has any kind of solar alignment. 
Why is it important to recognise, sustain and celebrate the longstanding 
and continuing contributions of Aboriginal and Torres Strait Islander 
astronomical and wider sciences?

• How might respectful inter-cultural communications and collaborations 
meaningfully enhance scientific – and interdisciplinary – understandings 
and achievements into the future?

Activity 

In the film clip, Reg Abrahams compares Wurdi Youang in Australia to 
Stonehenge in England – one of the Seven Wonders of the World. You can find 
further information about Wurdi Youang here. 

Encourage students to design a proposal to UNESCO that addresses why 
Aboriginal and Torres Strait Islander sites of significance – such as Wurdi Youang 
– should be recognised and celebrated among the Wonders of the World. 

https://www.sbs.com.au/learn/you-are-here
https://www3.astronomicalheritage.net/index.php/show-entity?identity=15&idsubentity=1
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Engage in a whole-class brainstorm to develop strong and well-considered 
arguments. Students may wish to consider their argument development in the 
context of UNESCO’s criteria for World Heritage List selection, for example. 
Remind students of the importance of engaging with diverse perspectives, 
including Aboriginal and Torres Strait Islander perspectives, in driving their 
research and formulating their arguments.

This activity could be completed by providing opportunities for students to recite 
short examples of affirmative arguments in front of their peers. 

Clip 3: Warwick’s Short History Lesson

 
 
 
 
 
 

 
Reflective/Discussion Questions

After viewing the above film clip, encourage students to reflect on, and 
respectfully discuss, the following:

• In this film clip, Warwick Thornton presents a playful, parodic 
representation of Australian history. Why do you think Thornton chose to 
employ sarcasm and bush toy puppetry as media and literary devices? 
What is the combined efficacy of these devices? (For example, do they 
serve as a teaching tool or accessible medium for otherwise harsh 
historical truth-telling; an effective commentary on the irony and ‘juvenility’ 
of colonial assumptions/actions; or an appropriate metaphor for politico-
historical ‘games’ played by colonial authorities in their relationship with 
Aboriginal and Torres Strait Islander peoples?) 

• Aboriginal and Torres Strait Islander perspectives have largely been 
marginalised and excluded from ‘official’ colonial accounts of Australian 
history. Why do you think this is so, and why is it important to 
acknowledge, appreciate and celebrate the tens of thousands of years 
of Aboriginal and Torres Strait Islander histories prior to British arrival in 
Australia, as well as the important place and perspectives of Aboriginal 
and Torres Strait Islander people since British colonisation?

• In the wider documentary film, Bruce Pascoe importantly expresses that, 
when it comes to the longstanding cultures and contributions of Australia’s 
First Peoples, “this country’s got a magnificent history. It’s got the most 
peaceful history the world’s ever known, the most environmentally 

http://whc.unesco.org/en/criteria/
https://www.sbs.com.au/learn/you-are-here
https://www.wedontneedamapmovie.com/production/
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intelligent law that’s ever been known.” Dr Romaine Morton similarly 
articulates, in Clip 4, how Aboriginal and Torres Strait Islander peoples 
have “held that as a law for hundreds of thousands of years,” all the while 
reminding audiences that “we all have our own story – not one story, but 
we all have our own story.” Why is it important to understand Aboriginal 
and Torres Strait Islander “histories” in the plural? How can the diversity of 
Aboriginal and Torres Strait Islander histories and historical perspectives 
reflect the diversity of Aboriginal and Torres Strait Islander cultures and 
identities more generally?

Activity

Historical acceptance (see page 14) is one of five integral and interrelated 
dimensions of reconciliation in Australia. Support students to identify 
examples of symbolic and/or practical actions that have been made to:

- Acknowledge and celebrate the tens of tho usands of years of Aboriginal and 
Torres Strait Islander histories prior to British colonisation;

- Accept, and appropriately work to make amends for, unjust colonial policies and 
practices directed at Aboriginal and Torres Strait Islander people; 
 
- Recognise the strength and resilience of Aboriginal and Torres Strait Islander 
people in the face of colonial injustices, and celebrate the ongoing place and 
contributions of Aboriginal and Torres Strait Islander people in Australian society. 

Consider engaging with the reconciliation timeline (on page 4 of the report) for 
some relevant information and ideas. You may also like to record the examples 
identified by students within a timeline representation constructed across your 
classroom wall. 

At the end of the timeline, encourage each student to stick a post-it note 
explanation of what they believe the next step towards historical acceptance 
should be in Australia’s reconciliation journey, and why. Students could consider 
their ‘next step’ suggestions at either the individual, classroom, school, local 
community, or national scale. Discuss students’ suggestions as a group, and 
draw on opportunities for turning some of these suggestions into meaningful 
actions in your classroom, school or community.

https://www.reconciliation.org.au/wp-content/uploads/2017/11/State-of-Reconciliation-Report_SUMMARY.pdf
https://www.reconciliation.org.au/what-is-reconciliation/
https://www.reconciliation.org.au/what-is-reconciliation/
https://www.reconciliation.org.au/wp-content/uploads/2017/11/State-of-Reconciliation-Report_SUMMARY.pdf
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Clip 4: Unity and Division

Reflective/Discussion Questions

After viewing the above film clip, encourage students to reflect on, and 
respectfully discuss, the following:

• Warwick Thornton points to a core paradox at the commencement of 
this film clip: “For this poor old Southern Cross – our constellation – was 
already a symbol of unity and division.” Why do you think it is important to 
promote unity in diversity, and how do you think this can be achieved?

•  “When I look at that constellation, it can’t be touched. Nobody can touch 
it, and nobody can own it. What they can own is it in its symbolic form, 
and that’s the illusion,” Dr Romaine Morton expresses. Later in the wider 
documentary film, Dee Madigan adds that “it’s not what the symbol is; 
it’s what it’s doing to other people, the effect it has on people.” How can 
intangible symbols nevertheless have real, active and practical impacts 
on people, and on people’s interrelationships? Can you think of other 
examples of intangible symbols, and their effects?

• In the wider documentary film, Dr Romaine Morton argues that, just 
as symbols can be active, so too can people’s identities. Indeed, she 
articulates, “I don’t think identity can rest in symbolism alone. For me, 
one of the biggest misconceptions is our identities being… a noun; for 
me it’s actually a verb, it’s a doing word – our identities need to be ‘doing 
words’… in being not who you are, but what you are responsible for.” 
How do you see your own identity? What are some of the nuanced but 
important differences between understanding ‘identity’ – or ‘identities’ –  
as a verb rather than a noun? 

Activity

We Don’t Need a Map presents a number of case studies examining how the 
symbol of the Southern Cross has been adopted, adapted or interpreted by 
diverse groups of people at different points in history.* 

Encourage students to draw up a list of example items or events wherein the 

https://www.sbs.com.au/learn/you-are-here
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symbol of the Southern Cross – and/or cross iconography more widely – has 
appeared. In separate columns, students can then be supported to describe any 
active effects the symbol’s implication in the item/event has had on individuals 
or interrelationships, and evaluate whether those effects would be described as 
generating unity; division; or unity in diversity. Remind students to back up their 
evaluations with evidence stemming from careful and critical research that has 
considered diverse perspectives, including Aboriginal and Torres Strait Islander 
perspectives.

Consider revisiting the above Discussion Questions after completing this activity, 
in the case that it sparks a deeper discussion. 

*Alongside Aboriginal and Torres Strait Islander understandings of the Southern Cross, the film also 
looks at its presence and use, in symbolic form, in a range of instances ranging from its appearance 
on flags during the Eureka Stockade to, more recently, the 2005 Cronulla riots and 2006 Big Day Out 
festival.  

Clip 5: Our Beautiful Country 

Reflective/Discussion Questions

After viewing the above film clip, encourage students to reflect on, and 
respectfully discuss, the following:

• “I have really beautiful Country – but not my Country; this Country owns 
me,” we hear the bush toy figure clarify at the beginning of this short clip. 
What does the clip convey about some of the tensions between colonial 
and Aboriginal and Torres Strait Islander understandings of Country, 

Item/Event Effect(s)
Unity? Division? 

Unity in Diversity?
Evidence

https://www.sbs.com.au/learn/you-are-here
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and peoples’ connections to Country? Why is it important to appreciate 
that, for many Aboriginal and Torres Strait Islander people, connections 
to Country cannot be adequately or appropriately understood through 
‘Western’ economic understandings of ‘property,’ ‘ownership,’ and 
‘possession’?

• Professor Ghassan Hage powerfully points to some of the insecure logics, 
complex ironies and clear injustices underlying ‘Western’ nationalism in 
Australia, explaining:  
 
“We are all – non-Indigenous Australians – the inheritors of theft and how, 
psychologically, this theft manifests itself in the way we try to protect 
our land from being stolen [from] ourselves is very different from other 
nationalisms…because you know it can be stolen…It’s that simple – you 
know it can be stolen because you did it… In every European hope, there 
is an element of stolen hope from colonial or slave processes. That’s what 
‘Western’ nationalism tries to hide – the fact that so much of its hope is 
built on extracting hope from others.” 
 
In what ways has the (post)colonial development of the Australian nation – 
and Australian nationalism – been underpinned by theft (think about stolen 
land, Stolen Generations and stolen wages, for example)?  
 
Can you identify any recent events* wherein this nationalism has been 
problematically defended, or fuelled by, an ironic fear of ‘theft’ among non-
Indigenous Australians? 
 
*The documentary explores the Cronulla riots, as an example.

• Why is it important for all Australians to work towards building trusting 
and respectful race relations (see page 8), and a stronger sense of unity 
(see page 13) – a society that does not exploit, but instead equally and 
equitably (see page 9) includes Aboriginal and Torres Strait Islander 
peoples, cultures and heritage as a proud part of a shared national 
identity?

Activity

• In the wider documentary, this section of film is followed by footage 
from a music video, featuring Yorta Yorta rapper Adam Briggs’ song, 
Bad Apples.* The song, and its repeated chorus line of “If they want 
something, you’re giving it up,” may prompt further reflection into some 
of the questions, controversies and conflicts of ‘ownership’ explored in 
the above Discussion Questions. Note the Briggs song lyrics contain 
strong coarse language, and will need to be reviewed before use in class. 
Encourage students to work independently or in small groups to write a 
short song, poem or other creative composition which, like the wider We 
Don’t Need a Map documentary, interrogates the notion of ‘ownership’ 
when it comes to matters of Country, iconography and cultural or national 
identity. Students may also be given the opportunity to self-select another 
key theme, issue or message from the film clip that they would like to 
explore through their creative composition. Consider setting time aside, at 
the end of the activity, for students to share their compositions with their 
peers. 

https://www.reconciliation.org.au/wp-content/uploads/2017/11/1608-Lets-Talk_Land-Rights.pdf
https://www.reconciliation.org.au/wp-content/uploads/2017/11/1608-Lets-Talk_Land-Rights.pdf
https://www.reconciliation.org.au/wp-content/uploads/2017/11/150520-Sorry-Day.pdf
https://www.aph.gov.au/parliamentary_business/committees/senate/legal_and_constitutional_affairs/completed_inquiries/2004-07/stolen_wages/report/index
https://www.reconciliation.org.au/wp-content/uploads/2017/11/State-of-Reconciliation-Report_SUMMARY.pdf
https://www.reconciliation.org.au/wp-content/uploads/2017/11/State-of-Reconciliation-Report_SUMMARY.pdf
https://www.reconciliation.org.au/wp-content/uploads/2017/11/State-of-Reconciliation-Report_SUMMARY.pdf
https://www.reconciliation.org.au/wp-content/uploads/2017/11/State-of-Reconciliation-Report_SUMMARY.pdf
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*Briggs and his collaborators have also released a number of other music compositions of 
significance to Aboriginal and Torres Strait Islander current affairs and issues, and to reconciliation 
in Australia. Consider, for example, AB Original’s January 26, which contributes to the conversation 
around questioning why we continue to celebrate Australia day on the 26th of January when that 
date marks the beginning of so much suffering for Aboriginal and Torres Strait Islander people. 
Teaching staff are encouraged to evaluate the age-appropriateness of the language contained within 
these songs’ lyrics before deciding on whether to explore the lyrics with students.

Clip 6: Changing Meanings

Reflective/Discussion Questions

After viewing the above film clip, encourage students to reflect on, and 
respectfully discuss, the following:

• In this film clip, we see Phil Dennis make the decision to have his Southern 
Cross tattoo removed. “It got me thinking… there’s this symbol on my 
back that doesn’t represent me and that has just been hijacked,” he 
reflectively explains. The tattoo removalist correspondingly explains that 
she has done a number of Southern Cross tattoo removals, and that these 
removals seem to be on the increase – why do you think this is so?

• Why can the development of cultural competence necessitate not only 
active attention to other cultural perspectives, but also critical reflection on 
one’s own cultural assumptions?

• Why do you think education – including learning, ‘un-learning’ and re-
learning alike – is important to reconciliation processes?

Activity

As an in-class or homework task, encourage each student to think about an 
image, symbol or place that is important to them, and to put together a visual 
representation (e.g. a photograph, sketch, or model) of that image, symbol or 
place that they can appropriately share with the class.

In sharing their visual representations with their peers, students could be 
prompted to comment on:

• Why is this image, symbol or place important to you, and what does it 
signify?

https://www.narragunnawali.org.au/rap/actions/37/explore-current-affairs-and-issues
https://www.sbs.com.au/learn/you-are-here
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• Who or what gave it that meaning, and how?

• Has it always meant this to you, and/or has its meaning evolved in any 
ways over time? Have any particular learnings or events (re)shaped your 
relationship with it?  

• Does it – or its meaning – connect you to other people or communities? If 
yes, how and why?

• Are you aware of any distinct ways in which others have or might 
differently interpret/represent it? Why is it important to appreciate not only 
the different meanings of that image, symbol or place, but also diverse 
representations of those meanings?

In relation to the final, two-part question, students may wish to respectfully share 
feedback regarding their personal understandings of, or responses to, the image, 
symbol or place represented.

 
Bush Toy with Sign 

Bush Toy and the Stars
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Further Resources

We Don’t Need a Map – Official movie website

Narragunnawali: Reconciliation in Schools and Early Learning  
Reconciliation Australia’s Narragunnawali platform aims to create a community of 
positive and engaged schools and early learning services that are committed to 
promoting reconciliation between the wider Australian community and Aboriginal 
and Torres Strait Islander people. Narragunnawali is designed to support all 
schools and early learning services to develop environments that foster a higher 
level of knowledge and pride in Aboriginal and Torres Strait Islander histories, 
cultures and contributions. Hosted on the Narragunnawali platform are a 
number of cost-free professional learning and curriculum resources which 
may support staff and students’ exploration into some of the key themes of We 
Don’t Need a Map, all the while supporting wider reconciliation action in the 
classroom, around the school, and with the community. 

SBS Learn – SBS Learn forms part of the wider SBS Content Outreach initiative 
which aims to extend the reach and impact of SBS content. SBS Learn achieves 
this through the creation of resources that stimulate learning and provide 
opportunities for schools to use SBS content in education settings. As We Don’t 
Need a Map was premiered as part of the You Are Here series, consider, in 
particular, engaging with the wider You Are Here resource suite on the SBS Learn 
platform: https://www.sbs.com.au/learn/you-are-here 

Additional SBS resource/reference links 

How ancient Aboriginal star maps have shaped Australia’s highway network

Stars that vary in brightness shine in the oral traditions of Aboriginal 
Australians

Stories in the sky: Indigenous Astronomy

The Life Code

CSIRO Australian Aboriginal Astronomy

National Museum of Australia Songlines: Tracking the Seven Sisters 
(including an accompanying digital interactive resource that explores two 
different parts of the Seven Sisters songlines.

https://www.wedontneedamapmovie.com/
https://www.reconciliation.org.au/narragunnawali/
https://www.narragunnawali.org.au/
https://www.narragunnawali.org.au/professional-learning
https://www.narragunnawali.org.au/curriculum-resources
https://www.narragunnawali.org.au/rap/actions
https://www.sbs.com.au/learn
https://www.sbs.com.au/nitv/article/2017/07/03/you-are-here-4-documentary-films-australians-find-their-bearings
https://www.sbs.com.au/learn/you-are-here
http://www.sbs.com.au/topics/life/culture/article/2016/04/11/how-ancient-aboriginal-star-maps-have-shaped-australias-highway-network
https://www.sbs.com.au/nitv/article/2017/12/04/stars-vary-brightness-shine-oral-traditions-aboriginal-australians-1
https://www.sbs.com.au/nitv/article/2017/12/04/stars-vary-brightness-shine-oral-traditions-aboriginal-australians-1
http://www.sbs.com.au/programs/first-contact/article/2014/11/14/stories-sky-indigenous-astronomy
http://www.sbs.com.au/nitv/feature/life-code-sky-full-secrets
http://www.atnf.csiro.au/research/AboriginalAstronomy/index.html
http://www.nma.gov.au/exhibitions/songlines
http://songlines.nma.gov.au/
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Further Resources

Australian Institute of Aboriginal and Torres Strait Islander Studies 
Subject guide – Indigenous Australian astronomy

Catholic Education Western Australia – Growing Enriched Cultural 
Knowledge in Our Schools: Astronomy

Queensland Studies Authority – Torres Strait Islander zugubal 
(constellations) 

Warwick Thornton and Southern Cross Windmill Bush Toy

http://aiatsis.gov.au/publications/products/subject-guide-indigenous-australian-astronomy
http://aiatsis.gov.au/publications/products/subject-guide-indigenous-australian-astronomy
http://aiatsis.gov.au/publications/products/subject-guide-indigenous-australian-astronomy
https://www.qcaa.qld.edu.au/downloads/approach2/indigenous_read010_0801.pdf
https://www.qcaa.qld.edu.au/downloads/approach2/indigenous_read010_0801.pdf

